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Project Overview
The purpose of this project is to adapt and evaluate a version of the Enhanced Assess
Acknowledge Act (EAAA) sexual assault resistance program for adolescents between 14 – 18 years
old who identify as girls/young women. EAAA is currently offered at universities across Canada and
internationally and is known to university students as the Flip the Script™ program. EAAA is an
evidence-based sexual violence resistance intervention developed by Dr. Charlene Senn. EAAA
places the responsibility for sexual assault on perpetrators, does not tell women what they should or
should not do, and makes clear that only women themselves know what is best for them in any
situation. Sexual violence continues to be a significant issue for girls and women, and resistance
programs like EAAA can help to empower young women to fight back against sexual violence. A
rigorous evaluation of EAAA found that university women (age 17-24) who took the program
experienced a 50% reduction in attempted and completed rape (compared to a control group).
Women who took EAAA were also able to better identify risk for sexual assault, had better
knowledge of effective self-defense strategies, were more confident that they could defend
themselves, and were less likely to believe rape myths or to blame other women or themselves for
sexual assault. The EAAA program offers a promising intervention for reducing sexual violence
victimization among adolescent girls and is one piece of a comprehensive sexual violence
prevention plan.
By adapting EAAA for adolescents, the goal of this 5-year project is to expand EAAA’s reach to
younger girls to reduce teen sexual violence victimization in Ontario and beyond. Conducted in
partnership with community agencies, school boards, and youth from four regions in Ontario, it
involves two phases of research. Phase 1 (2018-2020) involved two research studies, as well as
consultations with youth and service providers, to adapt EAAA to be relevant, engaging, and
developmentally appropriate for adolescent girls. Phase 2 (2021-20231) evaluates the newly
adapted EAAA program (called Adolescent-EAAA; A-EAAA) to test its ability to reduce sexual
violence victimization among teen girls. At the end of the project, if the A-EAAA program works as
expected, it will be made available to organizations, school boards, and communities across
Canada.
For more information about this project and EAAA, please visit: sarecentre.org and
https://charlenesenn.ca/research/.

Study 2 Overview
This report shares the main findings of Study 2 (the second of two studies in Phase 1 of the project).
A report on Study 1 can be found here. After conducting Study 1, EAAA was lightly adapted based
on Study 1 findings, consultation with the project’s youth advisory committee (the Girls’ Research
and Advisory Committee) and a literature review.
The purpose of Study 2 was to i) gather feedback and observational data (session audiorecordings) from young women on their experiences taking the lightly-adapted version of the EAAA
program, ii) collect pilot data on the short-term effects of EAAA for girls, and iii) pilot test the survey
measures to be used in Study 3 (a multi-site, longitudinal randomized controlled trial to test the
efficacy of A-EAAA). In addition, the results of Study 2 helped to determine whether two versions of
the adapted program – one for younger girls age 14-15 and another for older girls age 16-18 – was
necessary to ensure the program was developmentally appropriate. Learning about the experiences
1

This timeline has been modified from the original Phase 2 start date of October 2020 in response to the
evolving COVID-19 situation and may be further modified if needed.
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of taking EAAA from a diverse group of adolescent girls was a necessary step in adapting the
program for this age group. While many aspects of EAAA are important and evidence-based
regardless of age (e.g., the focus on acquaintance sexual assault), the content of the program must
be perceived as relevant by participants and be socially and developmentally appropriate. Of equal
importance, the material must be taught in a way that promotes engagement and deep (rather than
surface) learning. While A-EAAA will continue to be based on the best available research on sexual
assault and sexual assault resistance, as well as best practices for teaching and youth engagement,
feedback from young women who have taken the lightly-adapted EAAA is instrumental to the
adaptation process.
In Study 2, girls and young women (age 14-18) from four regions in Ontario attended the lightlyadapted EAAA program (held over a weekend), and completed an online survey about their
experiences and attitudes related to sexual violence both before and one-week after this weekend
session. See Appendix A for information about the research methods, including recruitment, data
collection, and analysis. In Study 2, because the questions were asked at two time points (before
and after taking EAAA), we were able to determine the short-term impacts of EAAA on young
women’s attitudes and beliefs about sexual assault. Participants also completed a written evaluation
and a brief 30-minute focus group after each of the four EAAA units to provide immediate feedback
on that unit.

Study 2 Participants
Participants were 63 self-identified young women between the ages of 14 and 18 years old who had
not graduated high school2, could communicate in English, and were available to attend the
scheduled in-person program session in their community.

85% of participants were born in Canada

2

Participants did not have to be enrolled in high school or attending regularly to participate.
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Study 2 Findings
Survey Findings
I. Prevalence of sexual assault victimization
Participants completed the Sexual Experiences Survey (SES; Koss et al., 2007) as part of the
survey they completed before taking EAAA. The SES is a behavioural measure of sexual assault
victimization perpetrated by male peers since the age of 14 and is considered the gold-standard
measure in sexual assault research. It is important to use this kind of survey measure because it
describes behaviours without labelling them as sexual assault or rape or requiring knowledge of the
law. We included it to 1) determine the prevalence of sexual victimization by male peers among
adolescent girls in this study, and 2) pilot test it with this age group before using it in the Study 3
evaluation. Unlike the other measures discussed below, the SES was only administered prior to the
program (i.e., during the baseline survey) to establish rates of adolescent sexual victimization (not
including childhood abuse) before entering the study.
Figure 1 presents the sexual victimization experiences of the participants. The victimization
categories reported are not mutually exclusive, meaning that participants may have experienced
more than one type of victimization and therefore totals add to more than 100%. ‘Unwanted sexual
contact’ refers to being touched in private areas of the body or having clothes removed without
consent (but no attempted penetration), ‘sexual coercion’ refers to an experience of attempted or
completed oral/vaginal/anal intercourse without consent perpetrated through verbal coercion (e.g.,
telling lies, showing displeasure), ‘attempted rape’ refers to an experience of attempted
oral/vaginal/anal intercourse perpetrated through intoxication, threats, or force, and ‘completed rape’
refers to an experience of completed oral/vaginal/anal intercourse perpetrated through intoxication,
threats, or force.
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Figure 1. Sexual victimization experiences reported at baseline

Participants were also categorized according to their most “severe3” experience. For examine, a girl
was categorized as having experienced ‘completed rape’ if she had reported unwanted sexual
contact (without penetration) and completed oral, vaginal, or anal rape. Of the 28 adolescent girls
(44.4%) who reported some form of sexual victimization by a male peer since the age of 14, six
(9.5%) reported unwanted sexual contact, seven (11.1%) reported sexual coercion, and 15 (23.8%)
reported completed rape. Notably, all participants who reported experiencing attempted rape also
reported experiencing completed rape (which explains why no one is categorized as experiencing
‘attempted rape’ in this severity analysis).

II. Young women’s perceived risk of sexual assault
Participants were asked to indicate how likely they thought it was that they would be sexually
assaulted both by someone they know and by a stranger, and how likely they thought it was that a
girl their age would be sexually assaulted both by someone she knows and by a stranger. Previous
research has found that young women tend to underestimate their personal risk for sexual assault,
particularly by acquaintances and particularly when comparing themselves to other women their age
(called “optimism bias”). Past research has shown that EAAA works to help young women reduce
the optimism bias by increasing their perceptions of their own risk. Reducing the optimism bias is
important because it helps them to react more quickly when they are in the presence of someone
who is coercive.

3

Researchers suggest that in general, experiences are perceived as more severe as the type of
victimization moves from the left hand side of Figure 1 (sexual contact without penetration) to the right
(completed penetration). However this does not mean that sexual assaults represented to the left are
always experienced by the girls/women as less severe or serious than those on the right and these types
of acts are often happening more frequently in girls’/women’s lives, which can increase their impact.
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Findings from Study 2 suggest that adolescent girls did experience an “optimism bias” in their
beliefs about sexual assault risk before taking EAAA. Before taking EAAA, the average response for
personal risk of sexual assault from an acquaintance was only 2.2 on a scale of 1 (very unlikely) to
5 (very likely), meaning it was viewed as unlikely (Figure 2). In contrast, the average response for
the risk of sexual assault from an acquaintance for other girls was significantly higher (3.4 at
baseline), meaning it was viewed as possible (on the likely side of the midpoint on the scale). To
summarize, before taking EAAA, girls believed it was unlikely that they would be sexually assaulted
by an acquaintance but possible that another girl their age would be. After taking EAAA, young
women more accurately perceived an acquaintance assault against themselves and other girls their
age as possible. The post-test scores fall just above the midpoint on the ‘likely’ side of the
continuum (3.3-3.9), suggesting that EAAA is effective in reducing optimism bias among adolescent
girls without creating unrealistic or high levels of fear.
Figure 2. Perceived risk sexual assault by an acquaintance for themselves and other girls before and
after EAAA

5

Stranger sexual assault is relatively uncommon and yet is feared by most young women. Before
EAAA, participants perceived a stranger assault to be likely for other girls their age (3.5 on a scale
of 1 [very unlikely] to 5 [very likely]) (Figure 3). After EAAA, the average response decreased to 2.8,
suggesting that the young women more accurately recognized that the chances of a girl their age
being assaulted by a stranger are quite low. When asked about the perceived risk of being sexually
assaulted by a stranger themselves, they did not see themselves to be at particularly high risk (the
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average response before EAAA was 2.7, which falls below the midpoint). This reflects an accurate
understanding of risk for stranger assaults (i.e., it is low); however, girls experienced optimism bias
for stranger assaults (as well as acquaintance assaults) because they saw other girls as being at
higher risk for stranger assault compared to themselves before EAAA. Encouragingly, participation
in EAAA did not significantly increase young women’s perceptions of how likely they were to be
sexually assaulted by a stranger (the average response after EAAA was 2.6).
The findings of this study suggest that EAAA helped adolescent girls more accurately recognize the
level of risk of acquaintance sexual assault, while not inadvertently increasing the perceived risk of
stranger sexual assault (and actually bringing the perceived level of risk of stranger assault for other
girls to a more accurate level).
Figure 3. Perceived risk sexual assault by a stranger for themselves and other girls before and after
EAAA
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III. Young women’s perceived ability to resist sexual assault
Participants were asked to indicate how successful they believed they would be at resisting sexual
assault perpetrated by 1) a stranger, and 2) a guy they knew, like a classmate or friend. Research
shows that young women tend to believe that they have greater control over situations involving
acquaintances compared to strangers. However, the majority of sexual assault perpetrators are
acquaintances rather than strangers, and research shows that girls and women experience more
emotional barriers to recognizing risk and resisting acquaintances in situations of sexual coercion
and assault. EAAA addresses the emotional and psychological barriers to forcefully defending
yourself against acquaintances.
Before taking EAAA, young women were more confident that they could resist sexual assault from
an acquaintance compared to a stranger. The average response for the ability to successfully
defend herself against a “guy she knows” was 4.4 on a scale of 1 (completely unsuccessful) to 7
(completely successful), compared to the average response of 3.9 for defending herself against a
stranger. After taking EAAA, the average response significantly increased to 5.5 for an
acquaintance and 5.4 for a stranger (Figure 4). Taken together, these results demonstrate that
EAAA is effective in increasing girls’ beliefs that they could successfully resist sexual assault
perpetrated by both acquaintances and strangers.
Figure 4. Perceived successfulness in defending herself against an acquaintance

Participants were also asked to indicate how confident they believed they would be in successfully
resisting different coercive situations, ranging from situations that were more and less explicitly
related to sexual assault (e.g., resisting pressure from a guy to consume alcohol, resisting a guy’s
persistence to pay for your meal, resisting a guy’s attempt to have a sex with you). The measure is
scored by averaging girls’ responses across the various situations/contexts. Research shows that
self-efficacy, or a sense of confidence that you can successfully engage in a behaviour such as selfdefense, is essential for enacting that behaviour. EAAA includes a 3-hour unit on
feminist/empowerment self-defence that works to increase young women’s belief that they would be
effective in enacting effective self-defence techniques in a sexual assault situation.
Young women’s self-defence self-efficacy significantly increased after taking EAAA. The average
response on the Self-Defense Self-Efficacy Scale (Ozer & Bandura, 1990) before taking EAAA was
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4.85 on a scale of 1 (not at all confident) to 7 (very confident) (Figure 5). After taking EAAA, the
average response increased to 5.63.
Figure 5. Perceived confidence to resist/avoid coercive situations

IV. Young women’s attitudes towards sexual violence
Participants were asked to indicate how much they agreed with statements reflecting rape myths4,
the acceptability of male sexual dating violence, and the causes of rape. Research shows that while
focusing on attitudes alone is not enough to create long lasting changes to the perpetration of
sexual violence, attitudes about sexual violence can play an important role in risk detection and
therefore resistance. For example, beliefs that girls and women are not capable of resisting sexual
violence or are more likely to get injured or even killed if they resist an attacker could impact girls’
and women’s readiness to resist. Belief in rape myths that hold women responsible for provoking
sexual assault through their behaviour restrict girls/women’s lives without providing safety. If
internalized they can give a false sense of security that if a girl restricts herself (e.g., where she
goes, what she wears) she will be safe. This can blunt detection of risk when it is present from
acquaintances. Attitudes also play an important role in shifting cultural beliefs about sexual violence
and reducing self-blame when sexual assault occurs. Past research with university women has
shown that EAAA helps young women to reject false and stereotypical ideas about sexual violence.
Participants’ attitudes were measured using the following three scales:
1. Updated Illinois Rape Myth Acceptance Scale (IRMA; Payne, Lonsway, & Fitzgerald, 1999;
McMahon & Farmer, 2011)
2. Attitudes Towards Male Sexual Dating Violence Scale (ATSDV; Price, Byers, and the Dating
Violence Research Team, 1999)
3. Perceived Causes of Rape Scale (6-item female precipitation subscale of the PCR that
measures attitudes about women’s behaviours as the cause of rape) (PCR; Cowan &
Campbell, 1995)
The findings showed a similar pattern across all three measures. Before taking EAAA, the young
women strongly rejected beliefs that justified men’s sexual violence against women. They strongly
rejected rape myths (1.94 on a scale of 1 [strongly disagree] to 5 [strongly agree]), men’s use of
sexual violence (1.35 on a scale of 1 [strongly disagree] to 5 [strongly agree], and beliefs that
4

Rape myths are false and stereotypical beliefs about sexual assault, perpetrators, and victims.
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women’s behaviour causes sexual violence (6.69 on a scale of 1 [strongly agree] to 7 [strongly
disagree]). Because they came into the program with these already strong beliefs5, their attitudes as
a whole did not have much room to change. The average response on the ATSDV and PCR did not
change significantly after taking EAAA. However, the average response on the IRMA decreased
even further (to 1.55 on a scale of 1 [strongly disagree] to 5 [strongly agree]), meaning the
participants even more strongly rejected rape myths after EAAA and this change was statistically
significant (Figure 6).
Figure 6. Young women’s acceptance of rape myths

Although there was no meaningful change overall to participants’ attitudes towards male sexual
violence and the perceived causes of rape (as measured using the ATSDV and PCR subscale),
there were positive changes on individual items on the scales. Examining changes within individual
items allows us to identify the specific attitudes that were more acceptable to young women before
EAAA and ensure that the program is adequately addressing these particular beliefs.
Attitudes captured by three statements on the ATSDV scale showed encouraging improvements
after EAAA (Table 1). In general, attitudes on these items shifted towards more unequivocal
disagreement with inaccurate statements related to sexual assault (e.g., shifting from “disagree” to
“strongly disagree”) following participation in EAAA. For example, before taking EAAA, 75.8% of
participants “disagreed” or “strongly disagreed” that guys often have to get rough with their
girlfriends to turn them on. However, after EAAA, this increased to 89.1%. The percentage of
participants who “neither agreed nor disagreed” dropped by 50% (from 19.4% to 10.9%). Following
a similar pattern, the percentage of participants who strongly disagreed with the idea that a girl who
goes into a guy’s bedroom is agreeing to have sex increased from almost 70% before EAAA to 80%
after EAAA and the percentage of participants who “neither agreed nor disagreed” with this
statement dropped from 8% before EAAA to less than 2% after EAAA.

5The

research participants, who self-selected into this study on sexual assault resistance, were likely less accepting of
beliefs that justified men’s sexual violence against women compared to the general population of adolescent girls.
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Table 1. Percentage of participants who endorsed specific items on the ATSDV
Scale item

Level of
agreement with
statement

When guys get
really sexually
excited, they
cannot stop
themselves from
having sex.

Often guys have
to get rough with
their girlfriends
to turn them on.

A girl who goes
into a guy’s
bedroom is
agreeing to have
sex.

Strongly agree

% of
participants who
endorsed level
of agreement
at Baseline
0

% of participants
who endorsed
level of
agreement
at Post-test
1.8

Agree

3.2

1.8

Neither agree nor
disagree
Disagree

9.7

3.6

32.3

18.2

Strongly disagree

53.2

74.5

Strongly agree

0.0

0.0

Agree

4.8

0.0

Neither agree nor 19.4
disagree
Disagree
16.1

10.9

Strongly disagree

59.7

61.8

Strongly agree

0.0

0.0

Agree

0.0

0.0

Significant
increases in
disagreement
(% change)

+ 7.2

27.3

Neither agree nor 8.1
disagree
Disagree
22.6

1.8

Strongly disagree

80.0

+13.3

18.2

69.4

+ 6.2

A similar pattern emerged across participant responses on the PCR’s subscale about women’s
precipitation of rape. Before EAAA, the percentage of participants who “strongly disagreed” with
each statement was between 33% and 60% (see Table 2 for example statements from this
subscale). After EAAA, this percentage increased to between 61% and 80% of young women who
now strongly disagreed with statements that blamed rape on women’s behaviours. In other words,
while participant responses to individual items on the PCR scale already reflected a rejection of
woman-blaming ideas (very few participants “somewhat agreed,” “agreed,” or “strongly agreed” with
these statements), this rejection became even stronger after EAAA.
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Table 2. Percentage of participants who endorsed specific items on the PCR
Example
Statements

Level of agreement
with statement

Rape is caused
by women who
tease men

Rape is caused
by women’s use
of drugs or
alcohol.

Rape is caused
by women who
do unsafe
things (such as
being out alone,
hitchhiking).

Strongly agree

% of
participants
who endorsed
level of
agreement
at Baseline
1.8

% of
participants
who endorsed
level of
agreement
at Post-test
0

Agree

1.8

0

Somewhat agree

0

0

Neither agree nor
disagree
Somewhat disagree

12.3

1.8

8.8

0.0

Disagree

15.8

18.2

Strongly disagree

59.6

80.0

Strongly agree

1.8

0

Agree

1.8

0

Somewhat agree

3.5

1.8

Neither agree nor
disagree
Somewhat disagree

15.8

7.3

14.0

3.6

Disagree

24.6

25.5

Strongly disagree

38.6

61.8

Strongly agree

0

0

Agree

5.3

0

Somewhat agree

8.8

9.1

Neither agree nor
disagree
Somewhat disagree

21.1

3.6

10.5

5.5

Disagree

21.1

20.0

Strongly disagree

33.3

61.8
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Significant
increases in
disagreement (%
change)

+14.0

+13.7

+22.4

Survey Feedback on the EAAA program
As part of the survey given to participants after they completed EAAA, girls and young women were
asked to provide satisfaction ratings and additional feedback on the program.
Participants rated several aspects of the program on a scale of 1 to 10 (where 10 is more positive).
See Table 3 for average ratings. Overall, the participants provided very high ratings on their
enjoyment of the program, how much they learned, how likely they would be to recommend
the program, and the facilitators.
Table 3. Participant ratings on the EAAA program
Feedback Question

Average Rating
(out of 10)

How much did you enjoy the Flip the Script6 program?

8.35

How much did you learn in the Flip the Script program?

8.25

How likely are you to recommend the Flip the Script program
to other young women your age?

8.60

How warm were your facilitators?

8.58

How knowledgeable were your facilitators?

8.89

How credible were your facilitators?

8.67

How trustworthy were your facilitators?

8.87

Feedback on Facilitators
The facilitators were young women students (or recent graduates) who were experienced in EAAA
facilitation. EAAA facilitators are typically hired to be no more than 10 years older than the oldest
participants (i.e., no older than around 30 years old when facilitating the program for first year
university students). Although most of the facilitators who delivered the program in the current study
were more than 10 years older than the teen participants, 100% of participants reported that the
facilitators were “the right age.” We expected that the participants would have preferred
facilitators who were closer to their age. However, their feedback and ratings on the facilitators
suggests that the exact age of the facilitators may be less important for teen participants than
perceiving the facilitators are warm, competent, credible, and trustworthy. It is also possible that the
facilitators looked younger than they were and the participants were unaware that some of them
were in their early 30s.

Feedback on Format
All but two participants (96.4%) reported that they liked the program’s small group workshop
format. Only one of the two participants who did not like the format provided a suggestion for how
to improve the format (“less time”).
Participants were also asked to indicate if they thought the program was the right length, too long,
or too short. Three-quarters of the participants reported that the program was the “right
length.” Approximately 8% reported that the program should be longer, and suggested the program
include more information more about slut-shaming, sexuality myths and LGBTQ+ issues, more self6

Note: The EAAA program is advertised to study participants as the Flip the Script program
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defence practice, and more time for to talk to the other women in the group. Four participants
(6.5%) reported that the program should be shorter. However, these participants did not provide any
recommendations for what should be shortened or removed from the program.
Participants indicated on a scale of 1 to 10 (10 meaning they would like it most) how much they
would like attending the 12-hour program on a weekend (over two 7-hour days) or four evenings in
consecutive weeks (e.g., four Tuesdays in a row). The average response for attending on a
weekend was 8.18, while the average response for attending on weeknights was only 5.44.
However, the weeknight option had strong endorsement from approximately 20% of girls. This
suggests a clear preference for attending the program on a weekend but with the need for some
weeknight programs (approximately 3:1) and will help inform the scheduling of sessions in the
forthcoming evaluation study.
The young women were also asked whether there was something they had hoped to learn during
the program but did not. The following topics were reported (the number of participants who
suggested them is listed in parentheses):
o What a healthy versus unhealthy relationship is [1]
o Women as perpetrators (both how to avoid being a perpetrator [1] and a
victim [2] in same-sex interactions)
o LGBTQ+ sexuality [1]
o More scenarios that are relevant to high school students [1]
o How to deal with guys asking for nudes/online safety [6]
o How to deal with weapons and multiple perpetrators [1]
o Why guys commit sexual assault [1]
o How to get out of a relationship while its ongoing [1]
o How to leave a situation with an authority figure [1]
o How to report a sexual assault, including how you might feel and what
happens after you report [1]
o How to help a friend who has been sexually assaulted, both emotionally
and with reporting [2]
o More self-defence [1]
Several of the suggested topics are already addressed in the program (e.g. how to help a friend,
how to report a sexual assault, and that sexual assault is about power and control (i.e., why men
commit sexual assault). The suggestions of topics already covered in the program indicate that
either young women do not remember the coverage (e.g., may have been covered too quickly), may
benefit from more information on these topics, or they are unsure how the information or skills they
learned can be generalized to other situations (e.g., the verbal and physical resistance strategies
learned in EAAA would be just as effective on a female perpetrator).
Finally, young women were asked to share what they would tell a friend about the program. These
responses were overwhelmingly positive and included references to learning new information and
skills, having fun, meeting new people, and feeling confident/safe/empowered.
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Focus Group (Group Discussion) Findings
The focus group findings are organized below by EAAA unit and reflect the feedback and
recommendations on each EAAA unit from the five groups of young women who participated in that
unit in Study 2. A brief overview of the EAAA program and the individual units is provided to
contextualize the focus group findings. Please note that the findings reported here represent
dominant or notable feedback and do not include all responses from participants or a complete list
of recommended changes to the program. Any quotes provided are verbatim from the study
participants.

Overview of the EAAA Sexual Assault Resistance Program
The 12-hour program consists of four 3-hour units (Assess, Acknowledge, Act, Relationships &
Sexuality). To learn more about the development of the EAAA program, see Senn (2012) and Senn
et al.(2015). The program is facilitated by two near-peer young women who are perceived as
knowledgeable and relatable) who have undergone immersive training on EAAA program
philosophy, theory, and delivery. The program is delivered in a girls/women-only space and is
specifically designed to be inclusive and support the emotional and physical safety of participants
during the program. Participants receive a program resource kit full of local resources (e.g.,
information pamphlets) and swag (e.g., pens, stickers). The program uses a combination of games,
mini-lectures, facilitated group discussion and activities, and brainstorming, as well as application
and practice using video and audio clips, scenarios, and role-plays.

I. Unit One: Assess
Unit Overview
The ‘Assess’ unit strengthens young women’s ability to detect risk for sexual violence in situations
involving male acquaintances and helps them develop strategies to reduce such risk. To maximize
personal relevance, local sexual assault statistics are presented along with a vivid demonstration of
the probability of sexual assault for young women in the room. Legal definitions of sexual assault
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are presented briefly. Research identifying specific environmental/situational cues (e.g., alcohol)
and behavioural danger/risk cues (e.g., persistence) for sexual coercion is presented. The
relationship between these danger cues and common gender and dating stereotypes is examined.
Young women practice identifying situations and behaviours associated with increased risk for
sexual violence and proposing non-restrictive strategies to deal with these risks (i.e., strategies that
reduce potential perpetrator advantages without restricting girls’ freedom). This unit also includes
challenges to sexual assault myths and brief coverage of date rape drugs7.

Young Women’s Views on Key Information and ‘Take-aways’ from Assess
At the beginning of each focus group, young women were asked to share what they believed was
the most important information or “take away” from this unit. One of the most common responses to
this question was situational and behavioural danger cues. A large portion of Assess focuses on
teaching participants about evidence-based danger cues in situations (e.g., that the presence of
alcohol, no matter who is drinking, increases risk of sexual assault) and in men’s behaviour (e.g.,
being in the presence of a guy who is persistent or easy to anger is a risk factor for sexual coercion
and assault) and providing them with opportunities to practice identifying danger cues. Participants
reported that the way this information and practice opportunity is presented (i.e., in small and large
group activities using scenarios and videos) was effective and helped “tie everything together” from
this first unit. Some young women remarked that while they were already aware of some sexual
assault danger cues before taking EAAA, the program helped them to identify subtle danger
cues or ones they were not previously aware of.
…the behavioural things [cues] because a lot of them
are obvious but other ones aren’t…an obvious one
would be getting angry really fast, but a not obvious one
might be just making little jokes about things.

Another component of the unit that the young women identified as important was the Myths and
Facts Tic Tac Toe game that serves as a fun icebreaker at the start of the unit. While research
shows that sexual assault facts are not sufficient for creating behavioural change, the young women
reported that this game provided them with new information about sexual assault that they believed
was important to know. In particular, participants were surprised to learn that the number of sexual
assaults that result in murder is incredibly low, that false reports of sexual assault are also very low,
that women won’t necessarily recognize or name their experiences as sexual assault, that rates of
physical injury from sexual assault are low, and that the majority of sexual assaults occur in
someone’s home.

…learning the facts helped clear
up a lot of misconceptions.

7

Programs whose content focuses on facts, myths, and knowledge about sexual assault are ineffective in
producing change in attitudes or behaviours. The primary purpose of the myths and facts game is as an
icebreaker activity. This information is included in EAAA because young women notice when it is ‘missing’ and
ask for it to be added to the program.
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Importantly, the young women reported that the framing of the program was important, including the
framing of perpetrators as always entirely responsible for their actions and that whether or not
someone is sexually assaulted has nothing to do with anything that a young woman says or does,
but rather the actions of the perpetrator. Similarly, young women reported that the focus of EAAA on
acquaintances was important.

I know a lot of parents would be like, ‘oh, don’t wear
shorts that are too short…because it can attract older
guys’ …but that’s not going to…cause myself to be
sexually assaulted because it’s never your fault.

Participants’ Recommended Changes to ‘Assess’
Overall, participants indicated that they would like the unit to be more interactive. While Assess
does use game-playing, small and large group discussions, scenarios, and videos, among other
interactive teaching techniques to engage participants, some young women requested more small
group discussion (because it provides an opportunity for the young women to get to know each
other) and less large group discussion (where participants provided answers in response to
facilitator questions, often in a brainstorming style). Participants also requested an additional
icebreaker activity that would allow them to get to know the other young women in the group.
Importantly, they wanted the opportunity to meet and interact with all of the other young women and
reported that the Myths and Facts Tic Tac Tow was not a sufficient icebreaker because interaction
with the other girls was limited to who was on your team.
In addition to these formatting recommendations, the young women also provided feedback on
content they wanted to be added into the unit. The majority of participants agreed that including
information and opportunities for skill-building in the following areas would be beneficial:
• The original university version of Assess focuses on alcohol throughout the unit because
drinking is a common activity among university students and because alcohol is an
environmental danger cue for sexual assault. The younger high school-aged participants
agreed that some attention should continue to be paid to alcohol but that the program
should also address cannabis. It was suggested that cannabis is more popular than
alcohol at some high schools.
• Young women also noted the absence of content on online aspects of relationships and
sexual assault, in particular social media and ‘nudes.’ Participants requested information
on how to manage a guy who is being manipulative on social media (e.g., making you feel
bad for not responding to him or how to resist sending nudes to someone who is being
persistent). Relatedly, young women also wanted more information on the reporting
procedures for nudes and what happens after you report.
Other recommendations for additional program content that some young women believed would be
beneficial included:
• How to cope with a sexual assault, should it happen, including how to seek support from
friends and family. Although Assess already provides information about how to reach out for
professional help, participants acknowledged that not everyone would feel comfortable
seeking professional support. This is consistent with the research literature documenting that
adolescents, in particular, are more likely to disclose to a friend than a professional.
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•

How to resist perpetrators when there is a power difference, such as when the perpetrator is
a teacher or an older man (i.e., grooming). A minority of young women asked for strategies
about how to get out a situation with someone who has authority over you when you have
been taught to be respectful of those in positions of authority.

Participants also provided recommendations for improving the relevance of Assess and
addressing the needs of adolescent girls through the existing program content and
exercises. Assess makes visible connections between environmental/behavioural danger cues and
traditional heterosexual dating norms (for example, that a man choosing where to go on a date
could result in a woman being isolated and unfamiliar with her surroundings). Prior to Study 2, we
recognized that these dating norms would likely need to be revised for adolescents. In the focus
group, young women identified dating norms more relevant for their age group. Most notably (and
consistent with the findings from Study 1), participants confirmed that “dating” typically involved
hanging out at a house rather than going out for dinner or to the movies, in part because many
teens do not drive or have access to a car. They also reported that social norms around paying for
‘dates’ have shifted and costs are now more likely to be shared. However, there was broad
recognition among young women that despite these changes in dating norms among adolescents,
gendered norms persist.
In addition, there are several small and large group exercises in Assess that use scenarios. These
scenarios were originally developed for the university program and were lightly adapted to be
appropriate for younger adolescents (e.g., scenarios that took place in bars were changed to house
parties). Participants wanted more scenarios that did not involve alcohol because participants
reported that many girls their age do not drink alcohol or go to parties. They also requested that the
program include scenarios that depicted situations that were less sexually advanced (e.g., kissing)
for girls who may not be as comfortable thinking about sex.

II. Unit Two: Acknowledge
Unit Overview
The ‘Acknowledge’ unit enables young women to recognize more quickly the inherent danger in
settings that have become coercive and allows them to explore ways to overcome the emotional
barriers that prevent them from employing effective resistance strategies against men they know.
Activities in this unit promote an exploration of the conflicting goals that can exist in social situations
(e.g., the desire for a romantic relationship vs. their own personal safety) in a way that prioritizes
girls’ safety and sexual integrity. The miscommunication hypothesis (i.e., the argument that young
women are not clear enough in their sexual refusals, that they do not mean ‘no’ when they say no,
or that young men just didn’t understand that they were saying ‘no’) is debunked. Finally, young
women are given the opportunity to prepare for and practice responding to verbal coercion
strategies commonly used by perpetrators.

Young Women’s Views on Key Information and ‘Take-aways’ from Acknowledge
When asked to share what information they believed was most important in the Acknowledge unit,
many participants identified the focus on feelings in this unit, including carefully thinking through
what it may feel like to be in a situation where an acquaintance is being coercive and not respecting
your needs or boundaries. For some participants, the discussion around thoughts, feelings, and
goals (for safety and relationships) throughout the unit was particularly useful.
Several young women also reported that the knowledge about the ‘myth of miscommunication’ was
important so that victims would not feel bad or responsible if they are sexually assaulted, and also
reported that this myth was something that had not previously known about.
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I liked that part [of Acknowledge] we looked at
[showing] that there's not really any misunderstandings
or miscommunications, so it's not on the victim to feel
bad about something that wasn't their fault.
Another component of this unit that some participants reported was important was the information
about various coercive tactics, including a range of ‘lines’ that coercive guys will use against girls
and women. Specifically, young women believed that this information would help them to identify if
they are being coerced, should that situation arise in the future.
Finally, young women reported that “it can be hard to say no” when guys are so persistent but that
participating in EAAA gave them “a chance to think about what you would do in that situation”
before it happens. In particular, the role play exercise in Acknowledge (where participants pair up
and one young woman plays the role of a coercive guy and the other young woman practices
responding to the verbal coercion and then they switch roles) was said to make clear how coercive
guys are actively and intentionally trying to manipulate you.

Participants’ Recommended Changes to ‘Acknowledge’
As was suggested in Assess, young women wanted this unit to deal with the issues of experiencing
coercion through social media, in particular the experience of being pressured to send nudes.
Young women wanted scenarios used in the exercises to include situations that take place online
and provided skill-building opportunities related to resisting pressure to send nudes. Some
participants also suggested that it would be beneficial to learn about grooming that takes place
online.
It's scary because all of the sudden some
stranger, some random guy on the internet, you'll
get a request and receive a picture of their
genitals. It's really hard to stop something like
that.

Yeah, a lot of people think that when it's online you can
just block them and be over with the problem but there
are so many ways to get around that. Once they have
access to your account there is no going back, even if
you delete it they will find you again. So, yeah, I think
that needs to be addressed [in the program].

Participants also requested more information about how to talk to someone if you have been
assaulted and how to cope with a sexual assault. In fact, this request came up in most focus
groups across the study. In the university version of EAAA, information about seeking support after
a sexual assault, including the process for obtaining a rape kit and emergency contraception, comes
at the end of the program. The frequency of this request suggests that young women are expecting
this information earlier in the program and that it would be beneficial to inform participants early on
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in the program, perhaps in the Assess unit, that they will leave the EAAA program with this
information.
In addition to suggestions for new content, participants also provided feedback on the exercises in
this unit. In general, this feedback identified a need to clarify instructions for some of the
exercises and an overall need to make the scenarios depicted in this unit more relatable to
adolescents. For example, one of the activities deals directly with the ‘myth of miscommunication.’
Participants watch a video in which two young people recount their “side” of a situation where the
young man sexually assaulted the young woman. In the video, they are telling their story to the
school’s sexual assault office staff. Consistent with the findings from Study 1, there was consensus
among the study participants that most young people would be reluctant to talk to a school
counsellor about a sexual assault experience because, for example, they were concerned that
parents would be informed. Study participants reported that they would be much more likely to
speak to a friend, or perhaps a trusted teacher in some cases, but that the video needed to be
modified to reflect this reality for adolescents.
The Acknowledge unit also includes a role play exercise that helps young women build skills in
resisting verbal coercion. Young women typically thought the role play was uncomfortable but
useful/important for developing skills and experience resisting coercion. There was, however, some
suggestion that it was difficult to stay on task during the role play because many young women had
trouble playing the coercive guy’s role. Across the focus groups, participants reported that they were
unsure of how to pressure someone in that way. There was broad agreement that having some
suggested lines to use when playing the coercive guy would be helpful8. It was also suggested that
it would be helpful to have more of an understanding before the role play about why they are doing
it and how to it connects to other pieces of the program.

III. Unit Three: Act
Unit Overview
The ‘Act’ unit gives young women a variety of options for resisting sexual assault that research has
shown as most likely to be effective (i.e., forceful verbal and physical strategies). Young women
receive physical self-defence training (based on Wen-Do Women’s Self-Defence www.wendo.ca)
including making a fist, yelling, punching, kicking, and an overview of the most vulnerable parts of
the body. They are shown how to break wrist holds, choke holds, and how to free themselves when
someone is on top of them (i.e., on a bed or other soft surface). These are the strategies most
commonly needed for use against male acquaintances. Participants are encouraged to create a
‘tool box’ of forceful strategies that they would feel comfortable and confident using when
responding to different situations and perpetrator behaviours, including escalating resistance if
necessary until they are safe. Research shows that young women are often reluctant to use selfdefence tactics because they are afraid of harming a guy they are romantically involved with or
consider a friend. In fact, the strategies most often used in acquaintance rape situations are those
most likely to be ineffective or ignored by perpetrators. To address this, ‘Act’ helps young women
reduce the emotional barriers to using physical self-defence against male acquaintances when such
tactics are warranted. This unit also includes a discussion of common myths that impede the use of
effective resistance strategies (e.g., the erroneous belief that defending yourself increases the
likelihood you will be hurt).

8

This feedback has never been received from university women. It is possible that university
women have more relationship experience and as a result may be more familiar with the types of
lines that are commonly used by coercive men.
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Young Women’s Views on Key Information and ‘Take-aways’ from Act
The most frequent response was that the most important information in the Act unit was learning
“how to defend yourself in a variety of situations and with a variety of different moves.” Young
women enjoyed the opportunity to practice a range of physical self-defence tactics and the
opportunity to consider what tactics they could use in a range of different scenarios. Importantly,
they reported that the opportunity to practice the tactics increased their confidence to defend
themselves, and made them feel “capable” and “good about themselves.” This is consistent with
the survey findings that show that the young women’s sense of self-efficacy to successfully defend
themselves was significantly higher after taking EAAA compared to before.
I liked [Act], it was really fun…the practice…it also
made it more … I don’t know. We could talk about
it, but actually doing it makes it more like, yeah,
okay, I could actually be able to do this!

Importantly, participants also said that the key ‘messaging’ of this unit that girls and women
have the ability to effectively protect themselves using self-defence was important. Specific
comments from young women included learning that “you don’t need to be bigger than someone to
overpower them,” and that “you can use your body as it is, you don’t have to do a lot of training.”
They also reported gaining a new recognition of how much someone can really do to resist
someone who is trying to hurt them, even with little strength. Relatedly, some participants
commented that the self-defence was simple and straightforward and that “everyone could do
it.”

Participants’ Recommended Changes to ‘Act’
Two of the three hours of the Act unit is dedicated to practicing physical self-defence tactics.
Overall, the main recommendation from participants for this component of the unit was to
include even more tactics and time to practice. At the beginning of the unit, participants are told
that the strategies that are included were chosen because they can be used in some of the most
common acquaintance situations but that it is not possible to cover all possible situations and tactics
due to time constraints. They are also encouraged to take a full Wen-Do or other similar selfdefence course to increase their knowledge of self-defense strategies. However, there was a
consistent request to include tactics for a situation where someone grabs your hair or someone
chokes you from behind (how to get out of a front choke hold is already covered in this unit). This
consistency seems to suggest that these situations may be commonly experienced by young
women (or their friends) in acquaintance and intimate situations.
Prior to the physical self-defence component of Act, the first hour looks similar to the other three
units in the use of large-group brainstorming and discussion, videos, and personal reflection
exercises. In general, feedback on this component of Act was very positive. However, participants
did provide some suggestions for improving specific activities, including recommendations for
additional scenario situations (e.g., a scenario involving a teacher, a scenario that takes place in
the library).
Importantly, there was a general thread throughout the focus group discussions that related to the
well-documented reluctance of girls and women to use self-defence tactics, particularly against
acquaintances. Some of the concerns that the participants identified that the program may need to
more directly and explicitly address throughout the program included:
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•

•
•

Getting in trouble from the authorities (e.g., police) if they hurt their attacker, as well as
concerns about a friend being mad at you for hurting a mutual friend.
Experiencing a ‘freeze’ response, especially if they tried a tactic but it didn’t work.
How to emotionally deal with causing permanent injury or even death to an attacker as a
result of defending themselves and how to cope with the guilt of hurting someone.
How to determine what self-defence tactic to use, specifically how to make the determination
whether you should use a strategy that will cause temporary or permanent damage. It may
be that younger women are less comfortable hearing that only they can make these
decisions based on their own judgement.

IV. Unit Four: Relationships & Sexuality
Unit Overview
For university women, the Relationships and Sexuality unit is an adaptation of the grade 10-12 and
young adult content from The Our Whole Lives (OWL) sexuality education curriculum. It was lightly
adapted for Study 2 based on the results of Study 1, and builds on what young women have learned
from the previous three units. The unit contextualizes sexual violence within young women’s own
values and desires, regardless of their sexual orientation or dating experience and encourages
young women to identify their own comfort level, boundaries, and safety needs so that they can
identify when those boundaries have been crossed. Young women are given practice
communicating their sexual desires, values, and boundaries assertively. They are also given
practice identifying what healthy sexual relationships mean to them.

Young Women’s Views on Key Information and ‘Take-aways’ from Relationships &
Sexuality
Overall, participants agreed that the Relationships & Sexuality unit was important to include in the
adapted EAAA program. There was broad recognition that education on sexuality and healthy
sexual relationships is often lacking in their education at school and home. Several
participants commented that this unit was important because it provided them with a safe space to
ask questions, “unlike school health classes.” Notably, every activity/exercise in this unit was
identified by at least one or two participants as the “key take away” for her, suggesting that this unit
as a whole is largely meeting the needs of a diverse group of adolescent girls.

I think it’s very important because they
touch on a lot of things that some schools
might not touch on in sex education.

… [This unit] helps you understand what
you do want and what you might want
later.. Yeah, I just think that was really

important
With respect to the unit’s format, the young women reported that they like the interactive and
engagement components embedded throughout this unit because it made them feel more
comfortable to talk about the subject matter and made it “light-hearted” and relatable. This unit was

25

used by some participants as an example for how the other units should be formatted (i.e., more
interactive activities).

Participants’ Recommended Changes to ‘Relationships & Sexuality’
Echoing feedback from other units, some young women requested that the links between
individual activities/lessons within the unit, as well as with the other units, be made more explicit
to help participants see how each component of the program was related to sexual assault
resistance. For example, one of the first activities in this unit involves having participants brainstorm
slang terms they have heard for different body parts and sexual activities by writing the terms on
sheets of paper posted around the room. The purpose of this activity is to increase young women’s
comfort with talking about sex. During the focus group, a participant commented that the purpose of
this activity was unclear and wanted to know how this activity related to the rest of the program.
Similarly, several participants reported that they were unsure of the connection between
masturbation (which is focused on in EAAA to normalize masturbation for young women as part of
healthy sexuality and because it offers a way for women to explore their own desires and
preferences safely and on their own terms) and sexual assault resistance. While the program does
connect the Relationships & Sexuality unit to sexual assault resistance at the beginning of this unit,
the participant feedback suggests that this should be more clearly and explicitly articulated
throughout the unit when offered to younger girls.
While this unit was generally enjoyed and well-received by the teen girls, the feedback from the
focus groups identified aspects of this unit that will need to be modified to ensure they are
developmentally appropriate for teens with a wide range of social, dating, and sexual
experiences. For example, the final activity of the unit (and the program) aims to help young
women identify the characteristics they want in a partner (or friend, for women who do not date) and
connects certain characteristics, such as possessiveness and jealousy, with the danger cues
examined in Assess. While participants generally enjoyed this activity, there was debate about what
the activity should focus on and what would be most beneficial to young women:

Characteristics of a healthy relationship, like loyalty,
trust, respect, these are all pretty common sense. I think
we should just focus on what are the things we should
not be considering for a long term, healthy relationship
and what are some of the signs of a non-healthy
relationship. I think those are not as obvious.

I agree with what she said, but at the same time I feel
that for someone who is being abused for most of
their lives and they put a characteristic down as not a
healthy characteristic, but they don’t realize that
because that’s their normal. I feel like it can bring
attention to words to them like, oh my god, no, this is
not right.

Overall, the young women also wanted more sexual health education (e.g., how to put a
condom on, birth control methods, female condoms and how to use a dental dam) but did not want
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to sacrifice the sexual assault resistance piece for this additional information. Several participants
suggested that handouts on these topics and more links to resources would be beneficial.

EAAA Program Format
The focus group discussion on the Assess unit is the first opportunity in the study for participants to
provide feedback on the program. As such, feedback on the program’s overall format was solicited
during this focus group.
EAAA is necessarily scripted to ensure that the facilitators accurately cover 12 hours of information
(and avoid slipping into woman-blaming language). Facilitators are trained to read the script
naturally and with emotion. As part of the focus group discussion, the young women were asked for
their feedback on the scripted reading of the program. The majority of the participants agreed that
having a script was understandable due to the length of the program and that the scripted reading
was well done and did not detract from their engagement overall. However, participants did
suggest that there were some sections of the script that felt repetitive and where the language
should be simplified to improve their engagement and comprehension. Relatedly, several young
women also recommended slowing down the verbal delivery of the unit to give them more time to
process the information.
In the discussion, young women also indicated that they wanted to receive more handouts that
they could refer to later on and requested that the PowerPoint slides that accompany the facilitation
included more text (e.g., displaying discussion questions on the slides to help the participants
process the question) and more visual representations on the slides (e.g., providing graphic
representations of statistics) in addition to the images already provided on the slides.

Conclusion
The overarching purpose of this study was to learn how well a lightly-adapted version of the EAAA
program works for adolescent girls and to identify what aspects of the program required adaptation.
By completing a survey and participating in focus groups about each EAAA unit, diverse young
women provided detailed and thoughtful feedback on EAAA that will directly inform the adaptation of
the program for adolescent girls.
Many of the young women who participated in this research had experienced sexual victimization
from peers since the age of 14: 1 in 5 participants reported experiencing completed rape and 1 in 3
participants reported experiencing attempted rape. These findings reinforce the need for effective,
evidence-based sexual assault resistance education for adolescent girls.
Importantly, even though EAAA had yet to be adapted specifically for adolescents, the survey
findings showed that EAAA is effective in producing the anticipated short-term outcomes (e.g.,
reducing optimism bias for risk perception, reducing rape myth acceptance). These promising
findings suggest that a version of EAAA that has been systemically adapted for adolescents is likely
to produce similar or even better outcomes.
A secondary purpose of this study was to determine if two versions of the adapted EAAA, each
designed for a specific age group, were needed. An analysis of the audio-recorded unit sessions
(i.e., observational data) as well as further analysis of the survey and focus group data by age (i.e.,
comparing responses from 14-15 year olds to 16-18 years olds), were used to make this
determination. The results of the study do not support the need for multiple versions of the program.
In fact, the findings made apparent that social, emotional, and sexual development does not
necessarily correspond with age in the way that it was expected. There were 14-year-old girls with
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dating and sexual experience and 17-year-old girls without those experiences. It became clear to us
that important education opportunities would be missed if a linear relationship between age and
experience was assumed in the adapted program. In addition, in the one session held with all girls
age 14-15, participants sometimes had difficulty completing the activities (particularly those that
involved situations that may have been, generally speaking, less common for younger girls such as
negotiating safe sex with a partner) because they “didn’t know what to say” or had difficulty staying
on task. However, in the mixed age groups, these same challenges were not apparent, perhaps
because the older girls in the group tended to take the activity more seriously and through this
modeled for the younger girls the importance of the information and skills being learned through the
activity. For these reasons, we believe the A-EAAA program will be most effective if it is open to
adolescent girls ages 14 – 18 who have not graduated from high school. We make the proviso
about graduation because it is a developmental and social marker that likely would make older girls
(17-18 year olds) more different from younger girls (14 – 16 year olds who would not yet be old
enough to graduate).

Next Steps for the Project
The findings from Study 1 and Study 2 (along with consultations with the project’s community
partners and youth advisory committee) are informing the full adaptation of the EAAA program for
adolescent girls. The adapted program, called Adolescent Enhanced Assess Acknowledge Act (AEAAA), or the Flip the Script Program for Girls will be evaluated using a randomized controlled trial
(Study 3) beginning in 2021. Study 3 will recruit approximately 900 adolescent girls (age 14-18 who
have not graduated high school) to be randomly assigned to take A-EAAA either immediately
[treatment group] or 6 months later [wait list group]. Young women who are assigned to take the
program 6 months later will receive a brief information session on sexual assault and consent,
including access to brochures and other resources, so they have basic information while they wait
to take A-EAAA. Participants will be recruited from Windsor-Essex, London-Middlesex, HaldimandNorfolk, and Kingston-Frontenac over two years. At the end of the study, a report detailing the key
findings from the study will be made available.
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Appendix A
Study 2 Method Details
Recruitment
Participants were recruited through social media (paid advertisements on Facebook and Instagram
and posts made to the project’s social media accounts) and advertising through the project’s partner
agencies (via recruitment posters displayed in meeting areas/offices, distributed to clients, and/or
posted on the organization’s social media). Recruitment ads were also posted to online newspapers
and other (e.g., Kijiji) classified sites.

Data Collection & Analysis
Five EAAA programs were delivered in four communities across southwestern and eastern Ontario
between November 2019 and March 2020. One program was held in Simcoe, London, and Kingston,
and two programs were held in Windsor. In Windsor, one of the programs was for girls age 14-15
years old and the other was for girls 16-17 years old. The purpose of holding age-specific sessions
was to help determine if different versions of the A-EAAA program would be needed for younger
adolescents and older adolescents.
Parental consent was obtained for participants under 16 years old. Participants completed an online
survey approximately 1 week before attending the EAAA program session (baseline survey).
Participants then attended the 12-hour in-person EAAA program (scheduled over the course of a
weekend). Each unit was audio-recorded to allow the researchers to unobtrusively ‘listen in’ on the
sessions to learn how the activities ran, what questions were asked by participants, etc. After each
3-hour EAAA unit, the young women participated in a 30-minute audio-recorded focus group in
which they gave their feedback on that unit. One week after the completion of the program,
participants completed the online post-test survey. At the end of the session, participants were
provided with additional information about the project and a list of local and online resources that
they were encouraged to contact if needed. Participants received a $25 gift card for completing both
surveys (or a $10 pro-rated gift card if they only completed the post-test survey). For attending the
EAAA program, participants received 15 high school community service hours; lunch, snacks, and
refreshments; and a chance to win up to $300 (through 4 draws of $25 draws and 1 draw of $200).
Participants were reimbursed for any transportation costs required to participate in the study.
Quantitative data were analyzed using descriptive and t-test statistics. Qualitative data were analyzed
using thematic analysis to identify common patterns in the data.
For more information, please contact Dr. Sara Crann, Department of Psychology, University of
Windsor by email (scrann@uwindsor.ca).
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